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Vignette: Sarah and Adam
u

Both 4 years old and attended a bush kinder near Geelong.

u

Sarah– for Sarah she was involved in imaginary play in a playhouse within the confines of the
kindergarten premises. The playhouse included a kitchen, kitchen implements and some other
small items of furniture. For Sarah and the other girls I observed, this was part of their experience
of traditional kindergarten.

u

Adam – Adam was also involved in imaginary outdoor play, playing with trucks in the sand with the
other boys, building bridges, designing roads and airports in the sand and nearby surroundings. I
could see him using construction blocks. For Adam, the Cubby house at the kinder did not hold any
interest and he did not venture near it

u

One day when I was at the bush kinder observing the session as part of our research I noticed
Adam and Sarah were walking around holding hands and at a point in time began working together
to construct a cubby house. I was smiling watching them and the educator came up to me and said
‘ look at those two, back at the kindergarten they don’t go near each other yet here they play and
socialise with each other.’ I began to wonder, if this was a common occurrence and if there had
been similar examples of this in our earlier fieldwork which we had not picked up on.

Background to Bush Kinders and our research
u

In 2015 – We began researching STEM teaching and pedagogy in bush kindergartens.

u

In 2017 – We went back to look at creativity in bush kindergartens and what PD teachers
could require.

u

What is a Bush Kinder? European Forest Kindergartens

u

5 sites, 12 educators, 125 children (4-5 years old)

u

We focussed on educators’ perceptions – interviews and observations.

u

We could observe the children but, our ethics requirements meant we could not interview
the children.

u

As we watched children at play and educators at work, we became fascinated by the impact
of place on learning (Campbell & Speldewinde 2018); affordances for science learning
(Campbell & Speldewinde 2018a under review) and then creativity.

u

At one of the very last fieldwork sessions, the educators began drawing our attention to this
difference in how boys and girls interact. It led to us undertaking a secondary analysis of the
data we had already collected then, having identified a new line of inquiry, to collect new
data.

We had been to the bush kinders to undertake research into science pedagogy.
This led to us thinking about place, affordances, creativity, teacher PD…

Research methodology and secondary analysis of data:
Libby Bishop and Arja Kuula-Luumi (2017)
u

Secondary analysis of qualitative data entails reusing
data created from previous research projects for new
purposes. Reuse provides an opportunity to study the
raw materials of past research projects to gain
methodological and substantive insights.

Research methodology and secondary analysis of data:
Niamh Moore (2007)
u

There’s a reliance on particular interpretations of key principles of qualitative
research, context and reflexivity, in establishing the challenges of the reusing
of qualitative data. Moore suggests that reuse may be more productively
understood as a process of recontextualising data, and that attending to the
reflexive production of data in the contemporary research project may offer
more hopeful possibilities for reuse.

u

Thus secondary analysis is not so much the analysis of pre-existing data; rather
secondary analysis involves the process of recontextualising, and
reconstructing, data. Once the data is transformed through the process of
recontextualisation, it is not so much that we now have a new entity to be
termed ‘secondary data’, and which might require a new methodology to be
termed secondary analysis, rather, that through recontextualisation, the order
of the data has been transformed, thus secondary analysis is perhaps more
usefully rendered as primary analysis of a different order of data…

So, what can we conclude? This small event led to…
u

Secondary analysis. We went back and reused data created from
our previous bush kinder research project for new purposes. We
then contacted the educators and interviewed them with a new
set of interview questions which sought out the teacher’s
thoughts on how different play occurs to create new data.
But…We still needed to go back to the previous data with a new
lens. Had we missed something? Informed by our previous data
we framed a new set of research questions:
1. How do boys and girls play and interact in the bush kinder and how
does this differ from the traditional kindergarten setting?
2. What are the differences in play between the two learning spaces?
3. What are the contributors to this behaviour?

So, this small event led to…
u

Revision of data from 2015 and 2017

u

Our particular interpretations of key principles of qualitative research,
context and reflexivity, in establishing the challenges of the reusing of
qualitative data.

u

Here was a chance to us to recontextualise – data re-analysed

u

Through recontextualisation, the order of the data has been
transformed, thus secondary analysis is perhaps more usefully rendered
as primary analysis of a different order of data…(Niamh Moore 2007)

The re-contextualising of existing data – in
revisiting data, the issues of gender emerged.
u

We then reviewed what we had, we’d not considered this point about
gender…but we had considered place. What was the impact of the
environment, the place on how these children were interacting?

u

It was there in the data but here was a new line of enquiry…

u

It led us to go back to the kinder and the educators, to not only look at how
the sites were peopled but the sites themselves. We had to recontextualise the
data we already had. In fact could we recontextualise the data?

u

Then we became reflexive…What was available, what had we missed, were the
earlier lines of enquiry? We had to look back at our own practice .

If we have time…What did we see as a result
of this new line of enquiry and what was
already there???

Boys and girls playing together in an ice-cream shop that was a pub (hotel). We
had first seen this in terms of balance ( science) and counting (maths ) and
imaginary play (creativity). Now we looked at gender. How were these children
playing together? Why is this different than the regular kindergarten?

The Bush Kinder Cubby House became an
important focal point of play. Here we could
think about engineering.

And…digging together

The Bush Kinder Cubby House

For boys and girls

And girls and boys
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