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Evidence-based practice in education 

Teaching has suffered both as a profession in search of community respect and as a force for 
improving the social capital of Australia, because of its failure to adopt the results of empirical 
research as the major determinant of its practice. There are a number of reasons why this has 
occurred, among them a science-aversive culture endemic among education policymakers and 
teacher education faculties. There are signs that change may be afoot. The National Inquiry into 
the Teaching of Literacy has pointed to, and urged us to follow, a direction similar to that taken 
recently in Great Britain and the USA towards evidence-based practice. Acknowledging the 
importance of teacher education, the National Institute for Quality Teaching and School 
Leadership began a process for establishing national accreditation of pre-service teacher 
education. Two problems do require attention. The generally low quality of much educational 
research in the past has made the process of evaluating the evidence difficult … 

Hempenstall, K. (2006). What does evidence-based practice in education 
mean? Australian Journal of Learning Disabilities, 11(2), 83-92.

What counts as evidence?





Background

• Concern with the current focus on evidence based teaching and 
learning, that 
Ø Privileges particular types of evidence,
Ø Potentially narrows the types of education research that is valued

• This concern was encapsulated in Deakin submissions to 
Ø Productivity commission 2016
Ø Review to Achieve Educational Excellence in Australian Schools 2017

• Concern to find principled and realistic ways forward, for education 
research to productively impact on policy and practice



Program
9.50 am Introduction: Framing questions of evidence
10.00 Advising teachers what to do – what evidence is relevant for informing 

complex classroom practice? Vaughan Prain & Russell Tytler, Deakin 
University

10.50 Morning tea
11.00 What evidence is needed for framing policy at the system level? Barry 

McGaw, University of Melbourne

11.50 Evidence based practice, educational research and teacher education 
in Australia. Jill Blackmore, Deakin University 

12.40 pm Lunch

1.40 Lost in translation: Where ‘what works’ doesn’t work and what can be 
done about it. Jason Lodge, University of Queensland

2.30 “What works for whom?” The problem of agency in the educational 
research agenda. Julian Williams, University of Manchester

3.20 Panel discussion and debate
4.00 Finish



Forum Questions

Overarching question
• How can educational research support the agency of teachers and students to engage with 

quality teaching and learning practices?

Sub-questions
1. What are the strengths and limitations of an ‘evidence based’, ‘scientific’ agenda for 

education work? How should education researchers contribute?  

2. What sorts of evidence of learning, and of teaching quality, can inform and support teacher 
practice? 

3. What kinds of outcomes should drive the education system? How does the nature of 
outcomes impact on framing teacher practice and student learning?

4. What should be the accountability requirements for teachers and for students? 

5. Why do we have this current “scientising” agenda for education and education research? 
How should we respond?

6. How should teachers and their practice be framed in policy initiatives?

7. How can psych and neuroscience research contribute to understanding classroom teaching 
and learning processes? 

8. What is gained and lost in the current “scientising” agenda to identify and monitor effective 
teaching and learning?

9. In what ways and to what ends might/should we promote “scientific” research in education?

10. What kinds of research can support teacher and student agency?



Vaughan Prain & Russell Tytler –
Advising teachers what to do- what 

evidence is relevant? 

1. What are the strengths and limitations of an ‘evidence based’, 
‘scientific’ agenda for education work? How should education 
researchers contribute?  

2. What sorts of evidence of learning, and of teaching quality, can 
inform and support teacher practice? 



Barry McGaw – Evidence needs of the 
education system. 

1. What kinds of outcomes should drive the education system? 
How does the nature of outcomes impact on framing teacher 
practice and student learning?

2. What should be the accountability requirements for teachers 
and for students? 



Jill Blackmore– The usefulness of 
educational research in new 

knowledge economies 

1. Why do we have this current “scientising” agenda for education 
and education research? How should we respond?

2. How should teachers and their practice be framed in policy 
initiatives?



Jason Lodge- ‘Lost in translation’-
Where ‘what works’ doesn’t work. 

1. How can psych and neuroscience research contribute to 
understanding classroom teaching and learning processes? 

2. What is gained and lost in the current “scientising” agenda to 
identify and monitor effective teaching and learning?



Julian Williams – What works for 
whom? The problem of agency. 

1. In what ways and to what ends might/should we promote 
“scientific” research in education?

2. What kinds of research can support teacher and student 
agency?



Panel questions

1. What principles should frame policy and research on teaching 
and learning practices?

2. How can education research address system demands for 
accountability in learning and teaching quality? 

3. How might education research contribute to enriching current 
assessment practices? 


